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Intercultural Bilingual Education in 
the Urban Andes
B. CastaÑeda Yupanqui 
Faculty Author: Dr. Antonio Medina-Rivera
Background:
While in many countries, especially in urban settings, the linguistic vitality of indigenous
languages is diminishing, Quechua use and bilingualism in urban Cusco remains strong.
Intercultural Bilingual Education (IBE) is a language planning model derived from the in­
digenismo movement in Latin American countries, which strives to teach two languages in 
their own and separate cultural contexts. However, IBE application has been criticized for 
attempting to normalize Quechua from a purely Spanish-speaking context, stripping it of 
its agency and cultural power, prioritizing the formal grammaticality. Thus, this investiga­
tion seeks to analyze the actual state of bilingualism in Cusco and the effects of IBE ped­
agogy in education students of a Quechuan background.
Objectives:
This study was designed with three objectives in mind. Through usage information and 
interviews of students at the Pukllasunchis Institute, the contact between Quechua and 
Spanish can be observed.
VITALITY
• Confirming the vitality of bilingualism in various 
language domains and in all parts of the social 
network.
• Is bilingualism still prevalent in all domains and 




• Gauging the affection and respect felt toward 
both Quechua and Spanish in this population of 
bilingual students.
• How are both languages valued by these 
bilingual students?
PEDAGOGY
• Observing the effects of IBE pedagogy 
application in the language attitudes of the 
students.
• How has IBE and its pedagogy affected the 
thinking and language patterns of these future 
educators?
AnalysisThrough questionnaires, language usage data was collected
in order to confirm the vitality of bilingualism and of Quechua
use in this population of students. Questions were asked about
their preferred language use with their parents, extended family, 
friends, acquaintences, peers, professors and others.
Most students used both languages with almost all members
of their social network, with the notable exception of their in­
teractions with their grandparents. These results indicate that
intergenerational transmission of this native language remains
strong. This might also signal the fact that the phenomenon of
native bilingualism is relatively limited to the younger genera­
tion in the Andes.
Only Spanish Only Quechua Both Spanish and Quechua Other No Answer
Language use with Mother Language Use with Father
Language Use with Siblings Language Use with Grandparents
Language Use with Friends Language Use with Neighbors
Language Use with Classmates Language Use with Professors
Along with gauging the students' language choices within their
social networks, they were asked questions to observe the value
that they attach to each or both languages. These included judge­
ments on utility, beauty, cultural heritage and self-identity.
When asked questions that related to affective value, the vast
majority of students demonstrated their attachment to Quechua.
This confirms what most sociolinguists that have previously stud­
ied this region have often theorized: part of Quechua's survival 
and development is largely due to the positive affective value
that its speakers have for the language. The data collected from
these questionnaires served to complement the interviews con-
ducted with a portion of the students.
Spanish Quechua Both Spanish and Quechua Other No Answer
Usefulness Beauty
Cultural Heritage Daily Use
Peruvian Identity Prestige
“Dicen que el hablar quechua es algo dulce..por las bromas
también, son [más] dulces que el castellano
“They say that speaking quechua is something sweet...because
of the jokes too, they're sweeter than in Spanish.
IBE pedagogy at the Pukllasunchis Institute is taught with the goal
of application at their own primary and secondary school in Cusco
itself, as well as their programs in rural zones and other institutions.
Their school in Cusco was the first to decide to teach Quechua to the 
Spanish-speaking population in the area, calling their program “In­
tercultural Education in the City.” Not only does Pukllasunchis teach 
this pedagogy, but it develops and publishes materials for other edu­
cators seeking to adopt it into their own methods.
The students interviewed also expressed their appreciation for this
program. Calling from past experiences, they spoke about linguistic
discrimination and how Pukllasunchis and the particular IBE ped­
agogy it expounds, helped them to maintain and strengthen their
pride in their language and cultural practices.
“But now I think that there are more [Quechua-speakers] because of the insitute... 
thanks to the institute, I am speaking Quechua once more. And now I am not 
ashamed, nor am I afraid.”
“The idea was: how do we create an [environment] that would allow the Quechuan-speak­
ing students to talk to the Spanish-speaking students and that their academic conditions 
would not leave them behind. So we created certain courses: medicinal plants and healing, 
nutrition and biodiversity, ceramics...This has placed the students from the rural communi­
ties, the Quechuan students, in a prestigious academic situation ”
“When we talk about intercultural dialogue, no one understands what dialogue, how does 
it happen? No, this is the dialogue: how do the Spanish-speaking students learn to listen 
to all the wisdom that the indigenous communities have and how do the indigenous com­
munities start to value their own wisdom from that listening. That is what we propose... 
because it makes students recognize the value of their culture.”
Artículo para la reflexión
La hoja de coca en el proceso de comunicación:
¿ emisor? Por: Palmira LaRiva (Antropologa, profesora del iesp)
Ñuqaykuqa kaymanta kayku, «El emisor es aquella figura que, motivada por
kay Pachallapin kawsayku. una intención comunicativa,pretende producir
Apunchiskunawan rímaspa, un determinado efecto sobre el receptor al
Santa Tierranchiswan rímaspa.. transmitirle un mensaje especifico. Por esta
razón, es conveniente descartar del concepto de
«Nosotros somos de aquí, en este emisor a toda realidad que produzca algún signo
pacha nomas vivimos... que conlleve información y que sea transmitido
conversando con nuestros Apus, sin una intención comunicativa. Por lo tanto,
con nuestra Pachamama...» realidades tales como elementos de la naturaleza,
como lo es un volcán del cual emana humo, en 
ningún caso es un emisor, ya que no existe en esta
Las distintas teorías de la comunicación realidad inanimada una intención comunicativa.
(Jakobson, 1963, Eco, 1988, 2000) que se El humo se comporta como un signo indicial, es
han desarrollado desde la mitad del siglo XX decir, como una realidad que indica, de acuerdo
coinciden, más allá de sus especificidades, en a la experiencia del receptor una erupción [...]».
el reconocimiento de elementos esenciales (Hernández y Martin, Apuntes de lengua, 2000).
del proceso comunicativo. Estos elementos
fundamentales que Jakobson ilustró con Que el humo que emana de un volcán (realidad
un conocido esquema (emisor, receptor, inanimada) sea un signo indicial, es algo que no
mensaje, código, canal, contexto) están, podemos dudar. Sin embargo, nos parece necesario
según el enfoque funcionalista estructural de cuestionar desde el punto de vista epistemológico,
este autor, relacionados con 6 funciones del el concepto mismo de «realidad inanimada»,
lenguaje: la función expresiva, conativa, fática, aplicado a ciertos elementos de «la naturaleza»,
referencial, poética y metalingüistica. Estas
Artículo Informativo
Comunidad Formadora para una práctica pre­
profesional significativa Por: Ruth Santisteban 
M. ( Equipo academico del IESP)
Imaginemos la siguiente situación.
Primer dia de práctica profesional: La directora y 
el equipo de docentes de un centro educativo nos 
reciben con mucha amabilidad. Nos dan la bienvenida 
y agradecen al IESP por la confianza depositada 
en el equipo de docentes para la formación de los 
practicantes, futuros maestros. Enseguida una de 
los docentes nos recomienda observar las sesiones 
desarrolladas por ella durante el día entero, de tal 
manera que podamos familiarizamos con su forma de 
trabajo. Por otro lado, otro docente nos comenta que 
a pesar de ser una escuela EIB, no todos los docentes 
vienen desarrollando la propuesta porque algunos 
padres de familia no quieren y, porque no todos están 
capacitados en el tema.
Surge entonces, la pregunta:
¿Cómo desarrollar una práctica profesional EIB si lo 
que aprendemos en los IESP (EIB) no dialoga con lo 
el trabajo que se desarrolla en muchas escuelas que no 
aplican, a cabalidad, una propuesta EIB?
La Comunidad de Formadores Interculturales 
que acogen practicantes: una alternativa 
colectiva para una práctica pre-profesional 
significativa.
La situación que se presenta en la primera parte del 
presente artículo ocurre en el proceso de formación 
inicial docente: existe una desarticulación entre 
los niveles educativos y es por ello que el IESP 
Pukllasunchis, para formar a los futuros docentes, 
ha conformado una Red que busca reunir e integrar 
a todos aquellos maestros con alguna experiencia 
en EIB.
¿La idea?, contar con un conjunto de escuelas 
acogedoras que dialoguen con los estudiantes 
- practicantes, con un mismo espíritu y visión 
de vida. Queremos que los estudiantes, al hacer 
su práctica, plasmen la teoría y sus vivencias es 
decir, aquello que aprendieron y conversaron en 
las aulas.
Por otro lado, desde el IESP consideramos 
importante crear, no solo un vinculo con la escuela,
Methodology:
The data for this study was collected through interviews in both a personal and group
setting with some of the participants and a questionnaire completed by all the partici­
pants. The interview questions allowed participants to reflect on their experiences speak­
ing and learning both languages, linguistic discrimination and the effects of IBE. The 
questionnaire had various parts, which collected demographic information, as well as us­
age data and value judgements.
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